
Narrative Introduction- Emily 
 

 I am conducting my READ 5423 practicum with Emily.  She is a quite, well-

mannered 6 year old 1st grader with no discipline problems.  She lives in a middle class 

neighborhood with her mother, twin brother, and older brother.  She spends quality time 

with her maternal grandparents at their house.   

 Emily goes to church every Sunday and when she is at home she likes to play 

with her twin brother.  They get along very well.  Emily loves to read the many books she 

has in her bedroom and if there are some she does not know how to read she likes looking 

at the pictures.  Her favorite books are her Dr. Seuss books.  Even though she considers 

herself a good reader she still struggles and knows she will eventually become a stronger 

reader. 



Reading Interview‐ Emily 
 

1. What are some of the things you like to read? 

A bunch of Dr. Seuss books.   

    Do you like to read the story The Very Hungry Caterpillar? 

(She shook her head yes) 

Do you know who wrote that? 

(She shook her head no) 

Eric Carle.  I’ve met him before.  He’s a very nice man.  I have some of his books 

he signed for me. 

2. Who at your house reads? 

Me and Blake and mamaw. 

3. What kind of things does she read? 

A bunch of Bible stories 

4. Have you ever seen your grandmother or grandfather read? 

Not really.  My grandmother reads books to me. 

5. How did you learn how to read? 

One day I just wanted to read and then I started taking off reading. 

6. Does your teacher read with you in your class? 

Well we read books every morning. 

7. Why do you think people read? 

Just because they get the feeling that they want to read. 

8. What do they get out of reading? 



Like sometimes you get types like of stuff that you need to know out of books.  

You might be taking a test about something and you might now all the 

answers because you might have read a story about it.   

9. When you’re reading by yourself and you come across a word that you 

don’t know how do you read that word? 

I just sound it out and then I go back to reading. 

10. Do you ever come across a word that you don’t know and your teacher                         

helps you?  

Not really.  But when I’m reading to her she helps me because I just struggle 

sometimes.   

11. When we are learning something new we’re going to struggle.  How do 

we good at it? 

Well first you have to start reading lower books and then you get higher and 

higher in books. 

12. And how do you do that?  By practicing a lot and reading a lot of books.  

A lot of different types of books. 

Yes.  Because I have a bunch of books on my bookshelf.  Sometimes I can’t 

even find room for all my books. 

13. That’s fantastic!  You can fun in your room by looking at all the books.   

Do you sometimes take a book that you don’t know how to read maybe 

it’s too hard to read but you just look at the pictures? 

(She shakes her head yes) 

14. And do you make up a story by looking  at the pictures? 



Yes because I have a Dora book that I got for Christmas and I put stickers in 

there that were Dora that came with it.  And then I made my own story about 

it.  And then I told my mom that I read that book and she wrote it down for 

my teacher.   

15. That’s great.  Do you think you are a good reader? 

Yes 

16. What is your favorite story?  

I really don’t have a favorite. 

17. You just like all sorts of different types of stories? 

(She shakes her head yes) 

 

During the reading I observed Emily attempting to solve for unknown words by: 

• Sounding out words 

• Reading slowly to ensure she could pronounce them 

• Looking at the pictures 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Figure 8.2 Topics addressed by the reading interview questions. 

READER      Emily                                                                                                                                      Grade  1  Age  6 
Interviewer  Jill Wood                                                                                                                                      Date   10.21.13 

Reader's interest in reading, and particular reading interests  
(Possibly question 1; questions 2 and 3; parts of 9 and 11; questions 14 and 15)  
 
Dr. Seuss 
The Very Hungry Caterpillar 
She doesn’t have a favorite story and likes all different types. 
She has a lot of books in her bedroom. 
 
 
 
Home background for reading (especially questions 4, 5, 6, and part of 7)  
 
Her mom reads to her and she reads to her mom. 
Her grandmother reads to her when she goes to her house. 
Her twin brother reads  
 
 
 
 
 
Reader's perception of how he or she learned to read, including how the reader has been taught and is being taught to 
read in school (questions 6, 7, 8; possibly question 15) 
 
She wanted to read and just started reading.  She makes up stories in books by looking at the pictures if the level is too 
difficult.  She reads books every morning at school.  If she comes to a word she doesn’t know the teacher helps her. 
 
 
 
 
Reader's ideas about reading, such as why people read and what reading is (questions 10, 11, and 12) 
 
Because they get the feeling that they want to read.  And you learn a lot out of books and you might be tested on the 
material. 
 
 
 
 
Reader's awareness of strategies for reading, and awareness of own reading strategies (question 12; also 5 and 13) 
 
She sounds out and goes back to reading.  She knows you have to start reading lower level books and progress to higher 
levels. 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Figure 8.2 Topics addressed by the reading interview questions. 

 

How the reader feels about himself or herself as a reader 
(especially questions 2, 16, 17, and 18, but possibly question 1 and other earlier questions also, and question 15) 
 
She knows she struggles sometimes but thinks she is a good reader. 
 
 
 
 
 





  READER’S NAME   Emily 
Grade     1         Age   6 
 
Coder’s Name   Jill Wood 
 
Date   10.21.13 
 
Text    Plenty of Penguins 
 
 

1 
Did the 
miscue go 
with the 
grammar and 
meaning of 
what came 
before? 

2 
Did the 
miscue go 
with the 
grammar and 
meaning of 
what 
followed? 

3 
Did this 
miscue by 
itself, still 
leave the 
essential 
meaning of the 
sentence 
intact? 

4 
Was the 
miscue 
corrected? 

5 
Was the 
miscue 
graphically 
similar? 

6 
Was the sentence as 
the reader finally 
left it, semantically 
acceptable within 
the whole original 
selection that was 
read? 

  TEXT SAYS     READER SAYS  Y   G   M   N  Y   G   M   N  Y          N  Y          N  Y          N  Y          N 
1             ‐     what’s  √  √  √               √           ‐  √ 
2    cute     cut                      √                         √               √                √  √  √ 
3    feathers  fin‐;   feathers                     √              ‐                √  √  √  √ 
4    that’s  What; that                     √                         √  √  √  √  √ 
5    penguins      we  √  √  √                 √                    √  √ 
6    spots  sp‐; spots                      √                        √                √  √  √  √ 
7     even  every; ev‐an                      √                        √                √                  √  √                         √ 
8     colors  cole‐; colors                      √                         √                 √  √  √                        √ 
9      covered   co‐; covered                      √                          √                  √  √  √  √ 
10  ‐  very  √  √  √        √            ‐  √ 
11  cannot  ca‐  (x3)                       √                                     √                   √                   √  √                            √                                 
12  strange  stran‐ (x2)                        √                                √                                               √                                                  √            √                               √                               
13  wouldn’t  word‐; worly                          √                                          √                                                                                     √                                                    √                                             √                           √ 
14  you say  you say (x2)  √       ‐  √                        √                                      √  √ 
15  waddle  woodly                          √                                              √                                                    √                                                                   √                       √                                   √                    
16  find  feed                 √                                                √                   √                        √  √  √ 
17  shrimp  sh‐; shrimp                   √                          √                                                √                                 √  √  √ 
18  Yum, yum  Yummy, yummy         ‐       √            √                       √                      √  √ 
19  watch  wa‐; witch; watch                         √                                                                       √                                                       √                             √  √  √ 
20  become  bec‐; be‐cum                          √                                                 √                                                   √                                                      √                         √                                 √   
21  meals  miles                          √                                                    √                                                    √                                      √     √                                 √        
22  killer  kil‐; killer                          √                                                 √                                                  √                                √  √                                  √                          
23  whales  miles                          √                                           √                           √                                   √                       √                                    √ 
24  called  cold    √                                   √                                                         √                                  √  √                                       √                       
25  colonies  clines                          √                          √                                                                     √                        √         √                                   √                                 
    TOTALS  4    0    1      20 

25 25  25    25 
3   1     0      21 
25 25  25    25 

  7            18     
25            25 

8            17 
25         25 

23            2 
25          25 

13           12 
 25           25 

    PERCENTS  16   0    4    80  12   4   0    84   28          72  32        68  92                 8    52          48 
 
Adapted from: Miscue analysis coding from #2 (from Reading Process: Brief Edition of Reading Process and Practice, 3rd ed., Heinemann, 
2009; p. 176. 
 



Retelling “Plenty of Penguins” by Emily 
 
J:  Very good Emily!  I am so proud of you!  Thank you for reading the book “Plenty of 
Penguins” 
Did you like that story? 
 
E:  Yes. 
 
J:  What animal did they talk about in that story? 
 
E:  Penguins 
 
J:  Penguins.  And are there one type of penguin or a lot of types of penguins? 
 
E:  A lot 
 
J:  What was your favorite type of penguin? 
 
E:  I liked the spikey hair 
 
J:  And what do the penguins eat? 
 
E:  Octopus and shrimp 
 
J:  They did say shrimp.  That’s right.  Do they walk or do they swim or do they climb 
trees?  How do they move around? 
 
E:  They swim.   
 
J:  They do swim.  They also walk around don’t they?  Have you ever been to the zoo to 
see the penguins? 
 
E:  shakes her head no 
 
J:  You’ve never seen penguins?  The next time you go to the zoo, like the Dallas Zoo or 
the Fort Worth Zoo… 
 
E:  I went to the Frank Buck Zoo 
 
J:  Yeah.  They don’t have penguins there.  But they do at the bigger zoos.  And they are 
so much fun to watch.  You will love that.  When the little bity babies are born, what do 
they grow in? 
 
E:  Eggs 
 



J:  That’s right.  They are inside an egg.  And does mommy or daddy sit on the eggs?  
Does it say?  Does the daddy sit on the egg? 
 
E:  Just the mama 
 
J:  It just said all of them.  And there was another big word in there that I’ve never even 
heard of.  It’s called “rookeries”.  That’s even a funny sounding word isn’t it?   And that 
is what the big groups are called that they all live together.  Like we live in houses and 
we live in a town in a city and they live in what’s called “colonies”.  And its also called 
rookerie.   Are you going to go to school and tell someone you live in a rookerie? 
 
E:  No 
 
J:  And they loved to swim didn’t they? 
 
E:  Yes they did 
 
J:  And what are some of the continents and countries that they live in? 
 
E:  Arizona,  the North Pole 
 
J:  Very good 
 
E:  I can’t think of anything else 
 
J:  They just live all over don’t they? 
 
E:  Uh-huh.  Anywhere that’s cold 
 
J:  Now penguins, are all of the big or are all them small? 
 
E:  They can be any size.  Medium, small or big. 
 
J:  Fantastic.  Would you read this book again? 
 
E:  Yes 
 
J:  Ok.  Thank you Emily 
 
 



Developing a Reader Profile: From Assessment to Instruction (pg 194) 

Reader:  Emily  Grade:  1st  Age:  6 
Date:  10.21.13 
Text (selection) read:  Plenty of Penguins 
Score(s), if desired 

Information from text 
Inferences, predictions, and connections beyond 

the text 
Important characters and character development 
Penguins 
 
 
 

 

Events and plot 
Ate shrimp and octopus 
Layed eggs where baby’s grow 
Swim and walk around alot 
 
 
 

 

Inferences about theme, larger meaning 
 
 
 
 
Other connections, predictions, comments 
Liked the spiky‐hair penguins. 
Learned a new word “rookeries” 
 
 
 
 
Misconceptions 
 
 
 
 
 
Teacher comments 
Because there wasn’t a plot she wasn’t able to say the chorological order of the story.  But she did 
answer the questions correctly about facts in the book. 
 
 
 
 
Figure 8.3 Retelling and discussion notes (adapted from Y. Goodman, Watson, & Burke, 1987; Wilde, 
2000; and Board, 1976). 



Developing a Reader Profile:  Tangling with the Messiness of Reality (pg 201) 

Reader:  Emily  Age/Grade:   6/ 1st grade  Date:  10.21.13 
Rater:   Jill Wood 
Text Read:   Plenty of Penguins 
How well did the reader use prior knowledge and context to predict effectively? Circle or underline one 
option, then provide examples. 

Almost never / seldom / about half the time / frequently / almost always 
 
 
 
 

 
How well did the reader use following context to correct, or try to correct, miscues that didn’t fit with 
the following context and/or miscues that didn’t leave the essential meaning of the sentence intact? 
Circle or underline one option, then provide examples. 

Almost never / seldom / about half the time / frequently / almost always 
 
She failed to self‐correct feed for find in sentence 20; ca‐ for cannot sentence 15. 
Sentence 31 said time instead of them. 
 
 
How appropriately did the reader use graphic cues along with preceding and following context, plus 
prior knowledge?  Circle or underline one option, then provide examples. 

Almost never / seldom / about half the time / frequently / almost always 
 
She self‐corrected by sounding out covered sentence 11; and watch in sentence 23. 
She said yummy instead of yum ins sentence 22. 
 
 
 
 

Figure 8.6 Angel’s miscue patterns 



Reader:   Emily  Age/Grade:  6/1st  Date:   10.21.13 
Rater:   Jill Wood 
Text Read:    Plenty of Penguins 
Does the sentence, as the reader left it, makes sense within the context of the whole text?   
(Do a running tally on the Yes and No lines, total them, then compute the comprehending score and the 
number of miscues per No sentence). 
Yes:   25  Total:  34 
No:   9  Total:            34 

 
Comprehending score=number of Yes sentences, divided by the total number of sentences 
Ratio:    25/34  Percent:   74 
Miscues per No sentence=number of miscues in the No sentences, divided by total number of No 
sentence (can be computed if the miscues have been recorded_: 
Ratio:    9/34  Percent:   26 

 
Notes from reading interview 
It appears that she is practicing reading at home with her mom and by herself.   
She loves her collection of fictional books. 
She thinks she is a good reader but knows she struggles with some words. 
Notes on miscue patterns and reading strategies 
 
The larger, unfamiliar words she sounded out but just couldn’t get the correct pronunciations. 
She sometimes commented on the pictures in the books before or after reading a sentence. 
She successfully and repeatedly sounded out words and was able to get most of them, hence self‐
correcting her miscues. 
 
Notes from retelling and discussion session 
Because this was a non‐fiction book there were not a lot of characters.  She was able to say the different 
shapes of the penguins.  Where they live and what they eat.  What the babies grow in.  She enjoyed the 
book very much. 
 
Summary of strengths and needs and/or other comments 
 
Strengths 
She was patient with herself when sounding out words.   
 
Needs 
To be more expressive and have correct sounds at the end of questions. 
Some of her miscues didn’t make a lot of sense. 
 
Instructional Plan 
 
Goals: 
Demonstrate expressive reading. 

 Use the Say Something exercises (WAA p. 136).  Allow her to discuss what she has read and I can 
demonstrate meaning with the tone of the story. 

 Word sorts (WAA p. 67) to build vocabulary. 
For practicing the order a story goes in I will do pretelling/sequencing exercises. (WAA p. 93) 



 
 
 
 
 
Figure 8.7  Reader profile summary form, long (adapted from Y. Goodman, Watson, & Burke, 1987); 
from Constance Weaver, Reading Process & Practice, 3rd ed., Heinemann, 2002; copyright 2002 by 
Constance Weaver; may be reproduced for use. 

 



Summary Emily 
 
 
Emily enjoys reading at home with her mom and by herself.  She loves fictional books, 
especially Dr. Seuss.  While she reads she works very hard to sound out difficult words.  
She knows she is a good reader but also identifies that she struggles sometimes too. 
 
Emily’s miscues were mostly non-meaningful.  She attempted some difficult unfamiliar 
words.  Some she successfully read and some she did not.  She self-corrected many 
words throughout the story.  There was on word in particular she was having trouble 
sounding out and asked me for guidance.  I told her to go ahead and do what she needed 
to do to get through the story.  She finally successfully sounded it out correctly.  She 
enjoyed the pictures in the story and made comments about some of them.   
Because this was a non-fiction book there wasn’t a plot.  However, she was able to 
answer facts about the story. 
 
 
 
Instructional Plan 
 
Emily needs practice with unfamiliar words and their meanings so she can put them in 
context.  The “gh” words also need practicing on so she can remember that they are silent 
letters while reading and her reading will flow smoother when coming across those words 
like “bright”. 
 
Goals: 
Comprehension 

 Use the Say Some exercises (WAA p. 136)  
 For practicing the order a story goes in I will do pretelling/sequencing exercises 

(WAA p. 93) 
 Demonstrate expressive reading 

 Paired Reading:  Adult and Child (WAA p. 81) 
 Reading Aloud (WAA p. 77) 

 
 



Practicum Lesson Plan 

Name:__Jill Wood___________________________________________________ 

Student’s Name:_Emily  ________________________________ Grade:_____1st_______________________ 

Lesson #__1_________________________________ 

1. What did you teach?  
What was the focus or the objective of the lesson? What was the overall goal this lesson connected with? 
Reading with fluency and expression .  To read more smoothly and recognize exclamation marks and how to 
read with those. 
 

2. How did you teach it? 
Describe the materials you used. Attach if possible. 
A copy of a poem.  And the poem written on strips of paper, sharpie marker. 
Describe the procedures you will use in detail.  Attach student work if possible. 
I explained to her what reading with expression means.  I had her read the poem many times so she was familiar 
with it.  Then I read it to her.  Then she went to the strips that were already laid on the floor and she read each 
strip. 
 
3. How did you know this was a need for your student?  
During her initial reading she did not use expression and repeated words which made her reading less smooth. 
 
4. How did the student respond?  Emily was very excited about this activity because she had never done a 

Rhythm Walk (RW) before this lesson.  
5. What evidence can you provide that the lesson met the student’s needs?  She read the poem on the paper 

several times.  Although each time she read it she was a tiny bit stronger, she kept skipping over this one 
particular line and she didn’t read confidently.  However, for the RW she didn’t miss a word of the poem and 
read strong and with confidence.  Before the lesson she did not know what the term “reading with 
expression” meant.  After I explained and demonstrated it she knew what it was and read with more 
expression that she had during our initial Miscue Reading. 

6. What will you do next?  My next lesson will focus on comprehension. 
 

7. What did you learn as a teacher‐in‐training?  It was so much fun seeing her enjoy herself while she was 
gaining confidence as a reader.   If I show her I’m passionate about the subject she will be more willing to 
learn and try new learning activities.   

8. What will you take away from this experience? Praise means so much to a child’s learning.  When you show 
excitement it carries over to them wanting to do better.  I will definitely use this RW activity in my classroom! 
 
 

 







Practicum Lesson Plan 

Name:___Jill Wood__________________________________________________ 

Student’s Name:__Emily_______________________________ Grade:___1st_________________________ 

Lesson #_2__________________________________ 

1. What did you teach?  What was the focus or the objective of the lesson? What was the overall goal this lesson 
connected with?  The focus for this lesson was comprehension. The overall goal was for her to remember more 
details in the story she read. 
 

2. How did you teach it?  Describe the materials you used. Attach if possible.  I used a story called P.J. 
Funnybunny Camps Out by Marilyn Sadler 

 
               Describe the procedures you will use in detail. Attach student work if possible.  I had her look at the pictures 
on the page before she read that page. We would brainstorm about what the characters were doing or what they might do. 
Also, how the roles each character played with the others.  Then she would read the page and when she came across an 
unfamiliar word she seemed to be able to sound it out faster than she was in prior readings.  Because we had already 
discussed the pictures and what it may reveal about the story I think it helped her make sense of what the unfamiliar word 
was. 

 

3. How did you know this was a need for your student?   She has trouble remembering details from stories she 
reads. Although she can re‐tell the story, it is just the main points and sometimes not in chronological order that 
she struggles with. 

 
 
       4.  How did the student respond? What evidence can you provide that the lesson met the student’s needs?         
She did a fantastic job remembering the story details because after reading I had her retell the story without looking at the 
book except she got the storyline out of order.  She started off that the four friends went camping then said how the main 
character’s sister scared them.  The sister scaring them was actually not revealed until the end of the book. So after I 
brought her back to the correct spot after the friends were getting ready to go camping I guided her through the story with 
questions that she correctly answered but wasn’t able to self-guide the correct story sequence herself.   

 
What will you do next?   
The next lesson will focus on chronological story order. 

 
5.  What did you learn as a teacher‐in‐training? What will you take away from this experience?  

I learned that by looking at pictures and talking about them in some sort of depth that the reader can 
remember the story better. I will take time to make sure my students understand how the pictures coincide 
with their stories. I can also incorporate a writing project at the end of the story. Right before reading the 
conclusion have the student look at the conclusion pictures but don’t read it. Instead, have them write down what they 
think might happen. Then have them read the actual book’s conclusion then let them read their written conclusion. 

 
 

 









Practicum Lesson Plan 3 

Name:______________Jill Wood_______________________________________ 

Student’s Name:_____Emily____________________________ Grade:_____1st_______________________ 

Lesson #_______3____________________________ 

1. What did you teach?  
What was the focus or the objective of the lesson? What was the overall goal this lesson connected with? 
I tried focusing on comprehension again where she could retell the story in the correct order.   I connected it 
with her having familiar knowledge with the text before reading the story. 
 

2. How did you teach it? 
Describe the materials you used. Attach if possible. 
She read the Scholastic book “Click, Clack, Moo.  Cows That Type” It  had some exaggerated font throughout the 
text.   
Describe the procedures you will use in detail.  Attach student work if possible. 
I first went through the entire story picking out words I thought she might have trouble pronouncing.  I said the 
word first then I had her say it.  I explained what some of the words meant. For example, electric blanket, furious, 
and sincerely.  I then had her retell the story.  She couldn’t quite get the story pieces in correct order.  So,  after 
learning the sequence example in class  about  brushing the teeth I used that with her.  Then I had her draw the 
story in order in the 6 squares I folded.   
 
 
3. How did you know this was a need for your student?  Emily spends a lot of time sounding out words and I 

think she may lose comprehension by doing that.  So I thought if we could go ahead and decipher the words 
and know what they mean before she reads the story perhaps she would/could read more smoothly 
therefore comprehending better. 

 
 

4.  How did the student respond? What evidence can you provide that the lesson met the student’s needs? 
What will you do next?  When she would come across the words we previously went over she recognized them 
so only needed a little assistance.  The more frequent the new words appeared in the story the less help she 
needed from me.  For instance, sincerely was quite a tongue twister for her to pronounce but by the end of the 
story she could say it.  The word ‘electric’ though, she had trouble pronouncing it.  While she was drawing the 
story she still needed reminders of the story order.  She got the jest of the story but just not in the order the 
author wrote it. 

 
4. What did you learn as a teacher‐in‐training? What will you take away from this experience?  

I learned that there are a variety of teaching strategies.  And although some of the may be really neat it may 
not be conducive to every child.  I take away from this experience that Emily did learn new words and 
hopefully she will recognize them during her independent readings.  Although she may not have 
remembered the story order in the correct order I do know she enjoyed reading it because she said it was a 
great story.  I personally saw the fastest improvement on the Rhythm Walk but that focused on expression 
reading not comprehension. 
 

 










